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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF WAIHI EAST SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Waihi East School (the School). The Auditor-General has 
appointed me, Mark Fraser, using the staff and resources of Silks Audit Chartered Accountants Limited, 
to carry out  the audit of the financial statements of the School on pages 2 to 20, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue and 
expense, statement of changes in net assets/equity and statement of cash flows for the year ended 
on that date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
 
Our audit was completed on 02 June 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related 
to going concern and using the going concern basis of accounting, unless the Board intends to close 
or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 
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• We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing
an opinion on the effectiveness of the School’s internal control.

• We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

• We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are required
to draw attention in our auditor’s report to the related disclosures in the financial statements
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on
the audit evidence obtained up to the date of our auditor’s report. However, future events or
conditions may cause the School to cease to continue as a going concern.

• We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information included in the Board’s annual report 

The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Responsibility, Statement of Variance, an Evaluation of the 
School’s Students’ Progress and Achievement, a Statement of Compliance with Employment Policy, 
and a Statement of KiwiSport funding. The Board is responsible for the other information that it 
presents alongside its annual financial statements. 

The other information obtained at the date of our audit report includes copies of the Statement of 
Responsibility, Members of the Board, Statement of Variance, Evaluation of the School’s Students’ 
Progress and Achievement, Statement of Compliance with Employment Policy, and Statement of 
KiwiSport funding. 

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
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In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the independence requirements of Professional and Ethical Standard 1 International Code 
of Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) 
issued by the New Zealand Auditing and Assurance Standards Board. 

Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 

Mark Fraser 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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KiwiSport Funding Report 2025 
 
Kiwisport funding was spent on  
 
WBOP swimming 
Tough Guy/Gal competition 
WBOP Cross country 
BOP Cross Country 
Chess-Interschool Chess fees 
Sports equipment for athletics 
Touch Rugby compettion 
 
 
 

          
 
Andrew Wilkinson 
Principal 



 
 
 

 
 Statement of Compliance with Employment Policy 
 
For the year ended 31 December 2025 
 
 
 
Is a good employer and complies with the conditions contained in the employment contracts of all staff 
employed by the Board. 
Ensures all employees and applicants for employment are treated according to their skills, qualifications 
and abilities, without bias or discrimination. 
Meets all Equal Employment Opportunities requirements. 
 



  

 
 

School Name:  Waihi East School  School Number:  2049 

 
Strategic Aim: 

 

 

 

​
VISION STATEMENT 

Inspiring confident and resourceful learners who Rise Above and Shine. 
MISSION STATEMENT    Through effective partnerships we will engage and inspire our school community to nurture a love of learning with the readiness and 

resilience to Rise Above and Shine. 

The Board of Trustees, Principal and staff of Waihi East School work as a team to ensure the implementation of this mission and vision. 

SCHOOL VALUES 

Respectful     Whakarangatiratanga    Manaakitanga     Caring   Responsible     Tutika 

Annual Aim:  
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Target:  

 

 

 
 
READING targets for 2025: 
 
 

Reading 

Year Level 2024 Results 2025 Goal 

Year 2 (Year 3 in 2025) 73% below 
27% at 

50% at or above 

Year 3 (Year 4 in 2025) 51% below 
49% at 

65% at or above 

 
 
WRITING targets for 2025: 
 
 

Writing 

Year Level 2024 Results 2025 Goal 

Year 5 (Year 6 in 2025) 54% below 
46% at 

65 at or above 

 

 
Baseline Data:  
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

2025 Actions: 

●​ We deepened our understanding of the Science of Reading. 
●​ Our senior class teachers started BSLA training to support our 

Structured Literacy journey. 
●​ WES scope and sequence developed to best meet the needs of our 

tamariki in our context 
●​ Handwriting was explicitly taught across all year levels using 

consistent practices and approaches. 
●​ Collaboration with other schools in our cluster continued through 

reciprocal visits and professional discussions, enhancing our 
shared practice. 

●​ Our Best Start sessions supported the transition of new entrant 
students, equipping whānau with insights into our literacy and 
numeracy approach while fostering a strong home-school 
partnership. 

●​ We worked closely with cluster schools to support the Year 3/4 
transition, acknowledging the challenges, particularly in literacy. 
Learnings from these hui were integrated into our classroom 
programmes. 

●​ Targeted learner support was provided through classroom 
programmes, collaborative groupings, and Tier 2 focus groups.  

●​ MOE funded specialist literacy teacher to support Tier 2 and 3 
learners 

●​ We were fortunate to have dedicated volunteers offering weekly 
assistance, providing additional support to our priority learners. 

●​ 20 and 40 week assessments to track progress and identify Tier 2 
learners 

●​ New MOE assessments used to set up for consistent ongoing 
monitoring of progress eg DIBELS 

●​ Teams collaboratively tracking and unpacking data 
●​ Library and wellbeing space created to further promote the love of 

reading, engagement and support 
●​ PLD around the refreshed curriculum, collaboration and support 

to best implement in our classrooms 
●​ Additional resources were purchased to ensure our teachers were 

well equipped to deliver quality programmes - decodable books 
and games etc 

●​ The continuation of Home Learning sheets to directly relate to the 
classroom learning and support whanau engagement and 
understanding of literacy teaching and learning 

●​ Training of TAs with LSC to upskill and support in classrooms 
●​ We utilised various support systems across classrooms to assist 

individuals and groups with their literacy learning, including: 
○​ RTLB (Resource Teacher: Learning & Behaviour) 
○​ Learning Support Coordinator 
○​ Speech-Language Therapist 
○​ Individual Education Plans (IEPs) 
○​ Targeted Teacher Aide (TA) support 

●​ Identified accelerated progress in literacy as a priority and 
planning for this through Strategic Planning 

 
GOAL in Reading: 
 
 

Reading 

Year Level 2024 Results 2025 Goal 2025 Results 

Year 2 (Year 3 in 
2025) 

73% below 
27% at 

50% at or above 29% at or above 

Year 3 (Year 4 in 
2025) 

51% below 
49% at 

65% at or above 70% at or above 

 
 
2025 results for target groups 
 
Year 3 - 29% at or above the expected level 
Year 4 - 70% at the expected level 
 
(please note – this data reflects ALL students, both atypical and 
typical learners) 
 
 
GOAL in Writing 
 
 

Writing 

Year Level 2024 Results 2025 Goal 2025 Results 

Year 5 (Year 6 in 
2025) 

54% below 
46% at 

65 at or above 42% at or above 

 
2025 results for target groups 
 
Year 6 - 42% at or above expected level 
 
(please note – this data reflects ALL students, both atypical and 
typical learners) 
 
 
 

 
Although our Year 3 cohort did not reach 
the goal set of 50% at or above there was a 
slight rise in overall achievement. What is 
not evident is the progress a lot of these 
tamariki made although not reaching the 
‘At Curriculum Standard’ they made 
accelerated progress from their starting 
points. This cohort of learners has a large 
number of tamariki with high and complex 
needs: Global Development Delay, ADHD, 
ORS, ASD, Intellectual Disability, Trauma. 
They have had a focus on accelerated 
practices and many have made pleasing 
progress. 
 
Our Year 4 cohort did extremely well and 
we saw a rise in achievement from 49% at 
expected level to 70% at expected level. 
Our structured approach, Focused support  
and consistent delivery saw an 
acceleration in our target learners. 
 
In Writing Our Year 6 cohort has had a 
slight dip. This has been influenced by 3 
new enrolments. These students have 
come in at a very low academic level.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
LITERACY: 
We are implementing a more collaborative 
approach to curriculum delivery while still 
unpacking and developing an 
understanding of the refreshed curriculum. 
 
Our senior teachers will complete their 
BSLA training in Term 1. 
 
Our specialist literacy teacher will continue 
to identify and work with Tier 3 students, 
supporting classroom teachers to support 
Tier 2 learners within their classroom 
programmes. 
 
We are supporting our TAs in their 
understanding of SL with the support of 
our LSC who is a trained Structured 
Literacy facilitator. We will have a 
dedicated learning support TA in each hapu 
(hub) within our school to help meet the 
needs of our priority learners. 
 
We continue to strengthen our PGCs to 
strengthen our literacy focus for 2026. 
 
Our  whānau sharing and information 
sessions will continue with a focus on 
supporting tamariki at home. 
 
Our library is a focal point in our school to 
support the love of reading and 
engagement. 
 
We will investigate how we can use 
technology to further engage our learners 
and make gains in their literacy learning. 
We have further resources this to increase 
devices as tools in our learning spaces. 
 
. 
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Planning for next year - 2026: 

 

●​ Continue embedding Structured Literacy across our school, incorporating BSLA strategies and assessment tools. 
●​ Follow a structured scope and sequence for literacy teaching. 
●​ Provide training for support staff in key elements of Structured Literacy to ensure consistent language and support across all classes. 
●​ Enhance collaboration and implement targeted groupings to better meet individual learning needs. 
●​ Our specialist literacy teacher continues to support staff and tamariki in the implementation of support programmes. 
●​ Continue to purchase  additional decodable books to strengthen literacy instruction. 
●​ Use our refurbished library and wellbeing space to support class library sessions, lunchtime access to the library, promote the love of books and reading. 
●​ Continue educating whānau on Structured Literacy and provide practical strategies for home support. 
●​ Hold goal-setting discussions at the beginning of the year with students and whānau to establish clear learning objectives 

 
Our targets for 2026 
 
Narrative 
 
2026 provides an opportunity to set new progress, acceleration and achievement goals for our AOV. This is due to the new achievement goals & learning outcomes of the refreshed English Curriculum; 
structured literacy and the BSLA approach being used in all classrooms at WES; and Ministry approved standardised assessment tools being available to gather measurable data. 
 
We have chosen to focus on Literacy goals, in line with our Strategic Plan for 2026. 
 
We have identified two cohorts with uniquely different characteristics. We will track their progress to establish what impact it has on student progress when we follow the new curriculum, structured literacy and 
the BSLA approach for the entire year, with staff who have all received training in structured literacy approaches. 
 
Year 2 Cohort, 2026: 
●​ Large cohort of 39 students. 
●​ Received sustained, quality structured literacy instruction since the beginning of Year 1 with pleasing Literacy results at the end of 2025, even though meeting the expectations of the refreshed curriculum 

was not achieved. 
●​ 23% of the cohort presents with learning difficulties, 2 are ESOL learners, and 5 students (13%) are Tier 3 students in Literacy. 

 
Question:  
Does sustained structured literacy result in a high level of achievement against the English Curriculum for a cohort? 
How does this cohort track against the new English Curriculum, given that they are our first cohort that will receive consistent, quality structured literacy instruction since the beginning of Year 
1?  
 
Cohort Scenario: 
At the end of 2025:  
32% Achieved at or above expectation; 68% achieved below expectation in Reading. (Measured against the new English Curriculum) 
At the end of 2025:  
45% Achieved at or above expectation; 55% achieved below expectation in Writing. (Measured against the new English Curriculum) 
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Reading Goal: 
Measure (Tool): Year 2 Dibels Composite Score including non-word fluency & oral reading fluency. 
Compare Year 2 Baseline data (2026 Beginning-of-Year results) with Year 2 End-of-Year data to track progress over 30 weeks of teaching. 
 

Baseline: 
2026 DIBELS Year 2 Composite Score for Beginning of Year (Reading - 0 weeks taught) 

Goal: 
2026 DIBELS Year 2 Composite Score for End of Year (Reading - after 30 weeks of teaching) 

10% meet or exceed the benchmark minimum. 
90% do not meet the benchmark minimum. 

55% or more meet or exceed the benchmark. 
45% or less do not meet or exceed the benchmark. 

(450% increase in score, or an improvement of 45 percentage points) 
 
 
 
Writing Goal: 
Measure BSLA Year 2 Spelling Screener.  
Compare Year 2 Baseline data (2026 Beginning-of-Year results) with Year 2 End-of-Year data to track progress over 30 weeks of teaching. 
 

Baseline: 
2026 BSLA Year 2 Spelling Screener Results 
(0 weeks taught) 

Goal: 
2026 BSLA Year 2 Spelling Screener Results 
(30 weeks taught) 

8% score 75% or more (raw score > 24/32). 
92% score less than 75% (raw score < 24/32). 

70% score 75% or more (raw score > 24/32). 
30% score less than 75% (raw score < 24/32). 

(838% increase in score, or an improvement of 67 percentage points) 
 
 
 
Year 4 Cohort, 2026: 
●​ Small cohort of 23 students. 
●​ Received some structured literacy instruction in Year 2 and 3 but not consistently.  
●​ The cohort has had historically low achievement results even though accelerated progress was made by many target students in 2025 (regardless of progress, many were still below expected levels by the 

end of Year 3). 
●​ 52% of the cohort presents with learning difficulties, 26% (6 students) have diagnosed neurodiversities, and 17% (4 students) have undiagnosed neurodiverse traits. Five students have challenging 

behavioural issues, three have experienced acute trauma, and six students (26%) are Tier 3 students in Literacy. 
 

Question:  
Can structured literacy accelerate the progress of this cohort in Literacy (specifically in Reading)? 
To what extent can consistent, quality structured literacy teaching shift this historically low cohort’s achievement? 
 
Cohort Scenario: 
At the end of 2024:  
27% achieved at or above expectation. 73% achieved below expectation in Reading. (Measured against the previous English Curriculum) 
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At the end of 2025:  
29% achieved at or above expectation. 71% of the cohort achieved below expectation in Reading. (Measured against the new English Curriculum) 
 
Reading Comprehension Goal: 
Measure (Tool): Year 4 Maze Calculated Score (Reading comprehension)  
Compare Year 3 (2025) End-of-Year data with Year 4 End-of-Year data (2026) to track progress over 30 weeks of teaching. 
 

Baseline: 
2025 DIBELS Maze Calculated Score (Reading Comprehension)  
Minimum end-of-year benchmark for Year 3. 

Goal: 
2026 DIBELS Maze Calculated Score (Reading Comprehension) 
Minimum end-of-year benchmark for Year 4. 

17% meet or exceed the benchmark. 
83% do not meet the benchmark. 

50% or more meet or exceed the benchmark. 
50% or less do not meet or exceed the benchmark. 

(194% increase in score, or an improvement of 33 percentage points) 
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Waihi East School 
EOY Data 2025



2025 EOY Reading Data
Achievement in Reading Comparisons

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All 
students

Below 41.7% 47.6% 46.3%

At 46.2% 39.6% 43.29%

Above 12.2% 12.8% 10.39%

Achievement in Reading Comparisons - Maori Learners

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All 
students

Below 43.2% 43% 40.6%

At 47.7% 54% 56.3%

Above 9.1% 2% 3.1%

Achievement in Reading Comparisons - By Gender - Girls

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All 
students

Below 40% 48% 43%

At 44% 39% 48%

Above 15% 11% 8%

Achievement in Reading Comparisons - By Gender - Boys

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All 
students

Below 42% 46% 48%

At 47% 39% 39%

Above 9% 13% 11%



Noticings and Next Steps
What is the data saying?

● Overall results have dipped slightly
● Students have been assessed against a different, reasonably unfamiliar and ambitious curriculum
● Māori students have out performed their peers
● Essentially half the school are not meeting their age expectation

What are the steps to success here?

● Staff need to access quality professional learning, this has nearly been completed by all staff
● Strong Professional growth cycle, ensuring regular discussion, feedback, observations and mini inquiry in order to 

accelerate progress
● Changes to the staff/team meeting structure to allow more time to discuss student learning
● An attendance management plan to ensure more students are at school regularly



2025 EOY Writing Data
Achievement in Writing Comparisons

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All students

Below 51.6% 61.6% 54.11%

At 46.5% 31.7% 41.13%

Above 1.9% 6,71% 4.76%

Achievement in Writing Comparisons - Maori Learners

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All Maori 
students

Below 55.6% 65% 57.81%

At 44.4% 35% 42.19%

Above - - -

Achievement in Writing Comparisons - By Gender - Girls

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All girls

Below 36% 55.88% 47.12%

At 61% 38.24% 49.04%

Above 3% 5.88% 3.85%

Achievement in Writing Comparisons - By Gender - Boys

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All boys

Below 63% 65.63% 59.84$

At 36% 27.08% 34.65%

Above 1% 7.29% 5.51%



Noticings and Next Steps
What is the data saying?

● 45% of all students are meeting the expectation, only 40% of boys.
● Results have dropped from 2024 but the curriculum is different 
● Writing has barely been a discussion point, where do we put our energy when there is so much need?
● The way in which we teach writing has changed dramatically and curriculum expectations look very different

What are the steps to success here?

● Clear direction for support staff when working with target groups
● Increased focused groups, covered via plans to accelerate with the expectation that these are in place for every 

curriculum area
● Staff need to discuss writing programmes as any professional learning for writing will need to be in house until Maths 

and Structured Literacy PLD is complete..



2025 EOY Mathematics and Statistics Data

Achievement in Math Comparisons

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All 
students

Below 32.7% 48.78% 42.86%

At 60.9% 44.51% 51.95%

Above 6.4% 6.71% 5.19%

Achievement in Math Comparisons - Maori Learners

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All Maori 
students

Below 38.6% 58.7% 54.69%

At 56.8% 36.96% 40.63%

Above 4.5% 4.35% 4.69%

Achievement in Math Comparisons - By Gender - Girls

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 All Girls

Below 31% 55.88% 47%

At 66% 41.18% 51%

Above 3% 2.94% 2%

Achievement in Math Comparisons - By Gender - Boys

Level 2024 Year 2 - 6 2025 Year 2  -6 2025 Boys

Below 33% 43.75% 39.37%

At 58% 46.88% 52.76%

Above 9% 9.38% 7.87%



Noticings and Next Steps
What is the data saying?

● Results are dropping, we must act quickly to gain a deeper understanding of the new curriculum and how to 
implement it effectively

● Professional learning has begun, but this only unpacks what the new curriculum looks like

What are the steps to success here?

● Setting up a strong Maths team to be intentional about how we deliver best practice within Mathematics.
● All staff to complete Day 3 and 4 of the Maths PLD.
●



2025 Targets
Reading

Year Level 2024 Results 2025 Goal 2025 Results

Year 2 (Year 3 in 2025) 73% below
27% at

50% at or above 70.83% below
25% at
4.17% above

Year 3 (Year 4 in 2025) 51% below
49% at

65% at or above 30% below
50% at
20% above

Writing

Year Level 2024 Results 2025 Goal 2025 Results

Year 5 (Year 6 in 2025) 54% below
46% at

65 at or above 57.69% below
38.46% at
3.85% above



Noticings and Next Steps
Looking at the Year 6 data 3 new students have enrolled this this year and are all below the expected level 

Target not met but a small increase in overall cohort given a new curriculum to be assessed against, for Year 3 (2025)

Year 4 Reading target exceeded, fantastic work here.

Year 5 writing a small drop in overall results which is concerning. Writing has not had any focus this year due to other 
professional development.



So what does 2026 look like?  What is different to make an 
impact?

● Strong strategic plan with a heavy focus on academic areas- Reading and Maths possibly, utilising a well being 
pillar to honour what whānau/staff and students have said.

● Improving attendance , with less than 70% attending regularly currently.

● Huaraki Ako implemented with integrity, engagement in 2025 was less than satisfactory. This incorporates 
leadership goals, mini inquiry, plans to accelerate learners and an observation and feedback model.

● Continued professional learning, this is really in its infancy with a new curriculum

● Fully funded staff member (costs covered) in Te Wahi O Rangimarie, disruptive students can be removed faster 
so that they can regulate privately and with an adult or peer as appropriate.

● Staff meeting schedule that promotes professional learning,  rich discussion and reflection, collaborative time 
to ensure consistency within teams and throughout the school

● Professional discussions with Andrew booked via reliever and commitment made each term.
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